This study aims to evaluate the achievement orientation and academic self-regulation of students studying in Faculties of Sport Sciences according to a number of variables. 1073 students studying in the Departments of Teaching, Sport Management, Coaching and Recreation in the Faculties of Sport Sciences at Gazi University, Mugla Sıtkı Koçman University and Selcuk University participated in this study voluntarily. Volunteers were asked to complete the Socio-Demographic Information Form, Achievement Orientation Scale and Academic SelfRegulation Scale. The Achievement Orientation Scale was created by Elliot and Murayama in 2008 and adapted into Turkish in 2012 by Uçar with the validity and reliability value of .89. The Academic Self-Regulation Scale, on which validity and reliability studies have been carried out, was created by Martinez Pons in 2000, modified by Maclellan and Soden in 2006 and adapted into Turkish by Kaplan in 2014. Data collected was registered using the IBM SPSS 22 package. Inventories, which contain personal information about participants, were given as frequency (f) or percentage (%) values corresponding to the average score. The data had a non-parametric distribution. Mann-Whitney U and Kruskal-Wallis analyses were used for statistical analysis. As a result, it is proven that achievement orientation and self-regulation are directly related to the gender, university and department. The reason for this may be the fact that universities and instructors, who aspire to develop students' professional and personal characteristics and increase students' knowledge and awareness, also desire to make students attain individual self-sufficiency by educating them in accordance with students' goals.
INTRODUCTION
Achievement Goal Orientation Theory can be defined as the theory of how individuals concentrate on their goals in order to be successful and attain them. Reasons which make them concentrate are their belief in their ability to regulate their skills (Ames, 1992) as well as their perception of the reasons of learning (Pintrich et al., 1991; Kaplan and Maehr, 2007; Pintrich, 2000) .
Achievement goal orientation provides the main motivation that individuals need in order to be successful. That is to say, it deals with the reasons behind the choices that students make in order to be successful in their tasks (Kaplan and Maehr, 2007; Pintrich, 2000) . It explains why students are interested in learning and how they perceive their reasons for learning (Pintrich et al., 1991) . When it is considered that individuals should place importance on strategies such as selfevaluation, then abilities such as setting objectives and planning so that they attain their goal as well as the ability to self-regulate and other skills are needed. Students with the ability to selfregulate manage their own learning process and take action to gain knowledge and skills in educational environments, rather than relying on their instructors, family members or other educative elements in order.
Educational environments which promote self-regulation are required in order to educate students with the ability to self-regulate. Self-regulated learning is the ability to control one's own learning and understanding. In order to do this it is required that objectives be set and strategies chosen which will be useful in reaching these objectives, and that the strategies and processes to attain the objectives be followed.
Students who can self-regulate approach their tasks with self-confidence and discipline. They understand their ability and knowledge. They look for the knowledge that they need in order to become successful. This proves that self-regulation is very important in order to be successful (Aydın, 2012; Zimmerman, 2000) . Self-regulation can be defined as the emotions, thoughts and behaviors which are developed by an individual to achieve a goal. On the other hand, 'academic' self-regulation can be defined as the active cognitive and behavioral participation of an individual in order to achieve academic goals.
The adoption of lifelong learning in education, of individuals being responsible for their own learning process, and the prevalence of the constructivist approach in learning has brought the notion of self-regulation to the forefront (Uygun, 2012) . One of the most prominent aims in education is to create individuals who take responsibility for their learning, control their own learning process, participate actively in the process, trust their abilities and exploit the advantages these abilities bring (Zimmerman, 2000) . After a literature review, it was found that there are some studies examining students' achievement orientation and academic self-regulation (Kaplan, 2014; Uçar, 2012; Solmaz et al., 2014; Maclellan and Soden, 2006; Pepe, 2015) . However, no study has been conducted on students studying in different departments of Faculties of Sport Sciences.
This study thus aims to evaluate the achievement orientation and academic self-regulation of students studying in Faculties of Sport Sciences according to a number of variables.
'performance avoid orientation'. Questions 2, 4 and 8 form the 'performance approach orientation'. Questions 5, 9 and 11 form the 'learning avoid orientation'. A five-level Likert scaling was used in the scale, with the items "Strongly disagree", "Disagree", "Neither agree nor disagree", "Agree" and "Strongly agree". Academic Self-Regulation Scale:
Academic Self-Regulation Scale, on which validity and reliability studies have been carried out and which was created by Martinez Pons in 2000, modified by Maclellan and Soden in 2006 and adapted into Turkish by Kaplan in 2014, was used to determine the academic self-regulation of students. This scale consists of 48 questions. The Academic Self-regulation Scale has four subdimensions. In the scale, questions 6 to 20 form the 'goal-setting' sub-dimension. Questions 26 to 39 form the strategy implementation'. Questions 40 to 54 form the 'strategy-pursuing'. Questions 21 to 24 form 'support-taking'. The Cronbach's alpha coefficient of the scale is estimated as .97. A seven-level Likert scaling was used, with the items, "Strongly disagree", "Disagree", "Somewhat disagree", "Neither agree nor disagree", "Somewhat agree", "Agree" and "Strongly agree", or, "Never" to "Every time" items.
Statistical Assessment:
Data collected was registered with IBM SPSS 22 package. Inventories which contain personal information about participants were given as frequency (f) or percentage (%) values corresponding to the average score. Data had a non-parametric distribution. Mann-Whitney U and Kruskal-Wallis analyses were used for statistical analysis. It can be understood from Table 1 that 53.7% of the volunteers were men, 44.6% were women, 31.7% were from Gazi University, 36.4% were from Selcuk University, 30.2% were from Mugla Sıtkı Koçman University, 15.5% were studying in the Department of Teaching, 24.3% were studying in the Department of Sport Management, 32.1% were studying in the Department of Coaching and 26.5% were studying in the Department of Recreation. It can be understood from Table 2 that, with regard to the Achievement Orientation Scale, the volunteers' average for the learning approach orientation was 4.01±0.77, for the performance avoid orientation was 3.74±0.92, for the performance approach orientation was 3.90±0.8 and for the learning avoid orientation was 3.82±0.79. With regard to the subdimensions of Academic Self-Regulation Scale the average for the goal-setting was 5.27±0.93, for the strategy implementation was 5.13±1.09, for the strategy-pursuing was 5.23±1.23 and for the support-taking was 5.16 ±1.18. The participants' achievement orientation based on their gender are presented in Table 3 . It was understood from examining the sub-dimensions of achievement orientation that there was a significant difference between the averages for performance approach orientation and learning avoid orientation (p<0.05). Participants' academic self-regulation based on their gender are presented in Table 4 . It was understood from examining the sub-dimensions of academic self-regulation that there was a significant statistical difference between the averages of support-taking, goal-setting, strategy implementation and strategy-pursuing(p<0.05). Participants' achievement orientation based on their university are presented in Table 5 . It was understood from examining the sub-dimensions of achievement orientation that there was a significant statistical difference between Gazi University and Selcuk University, between Gazi University and Mugla Sıtkı Koçman University and between Selcuk University and Mugla Sıtkı Koçman University regarding learning approach orientation sub-dimension. With regard to the performance avoid orientation, performance approach orientation and learning avoid orientation sub-dimensions, there was a significant statistical difference between Gazi University and Selcuk University, between Gazi University and Mugla Sıtkı Koçman University (p<0.05, p<0.001). Participants' academic self-regulation based on their university are presented in Table 6 . It was understood from examining the sub-dimensions for self-regulation that there was a significant statistical difference between Gazi University and Selcuk University regarding the support-taking and goal-setting sub-dimensions. With regard to the strategy implementation and strategy-pursuing sub-dimensions, there was a significant statistical difference between Selcuk University and Mugla Sıtkı Kocman University (p<0.05). Participants' achievement orientation based on their department are presented in Table 7 . It was understood from examining the sub-dimensions for achievement orientation that there was a significant statistical difference between the Departments of Teaching and Coaching regarding the performance avoid orientation. With regard to the performance approach orientation, there was a significant statistical difference between the Departments of Teaching and Coaching, between the Departments of Sport Management and Coaching and between the Departments of Coaching and Recreation. Regarding the learning avoid orientation, there was a significant statistical difference between the Departments of Teaching and Coaching and between the Departments of Teaching and Recreation (p<0.05, p<0.001). Participants' academic self-regulation based on their department are presented in Table 8 . It was understood from examining the sub-dimensions for academic self-regulation that there was a significant statistical difference between the Departments of Teaching and Sport Management, between the Departments of Sport Management and Recreation and between the Departments of Coaching and Recreation regarding the support-taking. With regard to the goalsetting, there was a significant statistical difference between the Departments of Teaching and Recreation, between the Departments of Sport management and Recreation and between the Departments of Coaching and Recreation. Regarding the strategy implementation, there was a significant statistical difference between the Departments of Sport management and Recreation, whereas in the strategy-pursuing a significant statistical difference was seen between the Departments of Teaching and Recreation, between the Departments of Sport Management and Coaching, between the Departments of Sport Management and Recreation and between the Departments of Coaching and Recreation (p<0.05, p<0.001).
RESULTS

DISCUSSION AND CONCLUSION
This study was conducted assuming that there is a strong relation between the academic self-regulation and achievement orientation of university students, and it has been found that the average of the Achievement Orientation Scale's learning approach orientation sub-dimension was 4.01±0.77, the average of the performance avoid orientation was 3.74±0.92, the average of the performance approach orientation was 3.90±0.81 and the average of learning avoid orientation was 3.82±0.79 for the volunteers who participated in the study. It can be clearly seen that achievement orientation in learning was higher than the achievement orientation in performance. When the literature was reviewed, it was seen in the study conducted by Uçar (2012) on prospective English teachers, that the average of the achievement orientation's learning approach orientation was 4.21, the average of the performance avoid orientation was 2.88, the average of the performance approach orientation was 3.18 and the average of the learning avoid orientation was 4.12. In another study conducted by Arslan (2011) on prospective Turkish, Social Sciences and form teachers, it was found that the learning and performance approach orientation of those prospective teachers was high, while their performance avoid orientation was low. These findings correspond with our study.
Regarding the averages of the sub-dimensions of Academic Self-Regulation Scale, it was seen that the average of the goal-setting was 5.27±0.93, of the strategy implementation was 5.13±1.09, of the strategy-pursuing was 5.23±1.23 and of the support-taking was 5.16 ±1.18. When the literature was reviewed regarding the averages of sub-dimensions of academic selfregulation in a study conducted by Kaplan (2014) of students in a Department of Physical Education and Sports or in a School of Sports, it was seen that the average of goal-setting was (X=4.83, Ss=1.06), strategy implementation was (X=4.49, Ss=1.16), of strategy-pursuing was (X=4.54, Ss=1.17) and of support-taking was (X=4.24, Ss=1.29).
It was understood from examining the sub-dimensions of achievement orientation of participants based on their gender that there was significant difference between the averages of performance approach orientation and learning avoid orientation. When the literature was reviewed, it was found that, in the study conducted by Uçar (2012) on prospective English teachers, there was a significant difference between the learning approach orientation subdimension of achievement orientation for male and female candidates (t (184)= -2.678, p= 0.008) and in their general achievement orientation scores (t (184)= -1.981, p= 0.049) depending on their gender. However there was no significant gender-related difference observed in male and female teacher candidates regarding performance avoid (t (184)= -1.387, p= 0.167), performance approach (t (184)= -0.821, p= 0.413) and learning avoid orientations (t (184)= -1.658, p= 0.099). The study conducted by Odacı et al. in 2013 shows that the learning avoid orientation differed depending on gender and that women are more learning avoid-oriented than men. It was also shown that the learning approach, performance approach and performance avoid orientations did not differ depending on gender. On the other hand, in the study conducted on teacher candidates by Solmaz et al. in 2014 , the average scores from the learning, performance approach and performance avoid orientations differed significantly based on gender. Other studies in the literature have shown that women are more learning approach-and learning avoid-oriented than men (Bouffard et al., 1995; Elliot and Mcgregor, 2001) . The findings of this study show similarity or parallelism with other studies in the literature. The reason for this is thought to be that students and athletes work in different fields and that they have different and individual levels of perception.
It was understood from examining the sub-dimensions of academic self-regulation of the participants based on their gender that there was a significant statistical difference between the averages for support-taking, goal-setting, strategy implementation and strategy-pursuing. When the literature was reviewed, It was found that, inthe study conducted by Yüksel in 2013, there was a significant difference between the achievement orientation of men and women. The study's results showed that prospective female teachers have greater levels of self-regulation abilities than prospective male teachers.Another study, conducted by Schuiteme et al. in 2012, showed that gender affected self-regulation abilities and that female students had higher levels of metacognitive and autonomic abilities than male students. In another study conducted by Kaplan in 2014 on students in Departments of Physical Education and Sports and Sports Teaching, no significant statistical difference could be found between male and female students' average scores for the goal-setting sub-dimension of academic self-regulation (t= 1.747, p=.081). However, a significant statistical difference was observed regarding the average scores for strategy implementation (t= 3.992, p=.000), strategy-pursuing (t= 3.336 p=.001), support-taking (t= 3.137, p=.002) and the Academic Self-Regulation Scale as a whole (t= 3.727, p=.000). In our study, it is clearly seen that female students had greater levels of academic self-regulation abilities than male students. The reason for this may be that the perception, concentration and selfrealization levels of students differ during learning and carrying out activities.
It was understood from examining the sub-dimensions of achievement orientation of the participants based on their university that there was a significant statistical difference between Gazi University and Selcuk University, between Gazi University and Mugla Sıtkı Koçman University and between Selcuk University and Mugla Sıtkı Koçman University regarding the learning approach orientation sub-dimension. With regard to the performance avoid orientation, performance approach orientation and learning avoid orientation sub-dimensions, there was a significant statistical difference between Gazi University and Selcuk University, and between Gazi University and Mugla Sıtkı Koçman University. Even though there are studies on the achievement orientation of students in the literature (Akın and Arslan, 2014; Aydın, 2014; Pepe, 2015; Uçar, 2012) , a sufficient number of studies on achievement orientation based on university students has not yet been conducted. The study conducted by Küçükoğlu et al. in 2010 showed that the performance approach orientation averages of prospective form teachers differed significantly regarding the type of school, to the benefit of students at Atatürk University. However, there was no significant differentiation between the performances avoid orientation averages of prospective form teachers with regard to the type of school.
The reason behind this is thought to be the different relationships between students and the instructors, different opportunities provided by the university, different student profiles and the different implementation in the field of the theoretical and applied knowledge acquired by the students during their education.
It was understood from examining the sub-dimensions of self-regulation of participants based on their university that there was a significant statistical difference between Gazi University and Selcuk University regarding the support-taking and goal-setting sub-dimensions. With regard to the strategy implementation and strategy-pursuing sub-dimensions, there was a significant statistical difference between Selcuk University and MuglaSıtkıKoçman University. Selcuk University had the highest score in the academic self-regulation. Even though there are studies on self-regulation and academic self-regulation in the literature (Sağırlı and Azapağası, 2009; Sağırlı et al., 2010; Çiltaş and Bektaş, 2009; Gömleksiz and Demiralp, 2012; Pintrich and De Groot, 1990; Maclellan and Soden, 2006; Kaplan, 2014) , no study has been conducted on academic selfregulation at university. The reasons for this are thought to be the different exam conditions in the special aptitude tests, which contribute to the fact that student levels are not the same, and that students choose different universities in accordance with their goals.
It was understood from examining the sub-dimensions of the participants' achievement orientation that there was a significant statistical difference between the Departments of Teaching and Coaching regarding the performance avoid orientation. With regard to the performance approach orientation, there was a significant statistical difference between the Departments of Teaching and Coaching, between the Departments of Sport Management and Coaching and between the Departments of Coaching and Recreation. Regarding the learning avoid orientation, there was a significant statistical difference between the Departments of Teaching and Coaching and between the Departments of Teaching and Recreation. A study conducted on prospective teachers by Arslan in 2011 showed that there was not a significant relation between the department in which they studied and their opinion as regards achievement and goal orientation. That is to say, their opinion on goal orientation did not change according to the department in which they studied. Students participated in educational activities in accordance with various goals. Their goals affected how they participated, their participation and the maintenance of participation levels (Arslan, 2011) . The reason for this may be that they had different curricula, goals, education and self-realization levels.
It was understood from examining the sub-dimensions of participants' academic selfregulation based on their department that there was a significant statistical difference between the Departments of Teaching and Sport Management, between the Departments of Sport Management and Recreation and between the Departments of Coaching and Recreation regarding the support-taking. With regard to the goal-setting, there was a significant statistical difference between the Departments of Teaching and Recreation, between the Departments of Sport Management and Recreation and between the Departments of Coaching and Recreation. Regarding the strategy implementation, there was a significant statistical difference between the Departments of Sport Management and Recreation, whereas in the strategy-pursuing a significant statistical difference was seen between the Departments of Teaching and Recreation, between the Departments of Sport Management and Coaching, between the Departments of Sport Management and Recreation and between the Departments of Coaching and Recreation. The reason for this may be that the assessments of students' learning levels in accordance with their goals and the requirements of their department differ, as do the techniques, methods and teaching models used in a different course.
Consequently, it is proven that achievement orientation and self-regulation are directly related to the gender, university and department.
The reason for this may be the fact that universities and instructors, who aspire to develop students' professional and personal characteristics and increase students' knowledge and awareness also desire to make students attain individual self-sufficiency by educating them in accordance with students' goals.
SUGGESTIONS
1. The relation between achievement orientation and academic self-regulation of students could be further evaluated. 2. The achievement orientation and academic self-regulation of students studying in a Faculty of Sport Sciences and in other faculties could be compared. 3. Materials and methods, which contribute to the achievement orientation and academic self-regulation of students in class, and role models which inspire students, could be used as motivational tools.
